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CHAPTER I 
INTRODUCTION 
Statement of Purpose 
The purpose of thisstudJ is to summarize literature and research 
done on the gifted child from 1952 to the present day. This study is a 
continuation of the Service Paper by Mildred Deutch, tt.A Study of' the Re-
search Done on the Gifted Child During and After World War II, n written 
1 
in 1953. 
This study is mainly concerned with the edu~ation of the gifted 
at the elementary school level, but for clarification there is. r~ference 
to the higher education of these children. 
The study proposes: 
l. To examine in so far as it is feasible all the published .and 
unpublished material 
2. To analJZe the literature and the research 
3. To summarize the data 
Justification 
The public is being bombarded with articles concerning the identi-
fication of the gifted and the need of this country for trained leaders. 
}'f..aria:t:J. Scheifele maintains that even the survival of our democratic way 
l 
Mildred Deutch, 11A Study of the Research Done on the Gifted Child 
During and After World War II11 (unpublished Master's thesis, Boston Uni-
versity, School of Education, Boston, 1953). 
]L 
2 
of' li:fe may be dependent on them. 
Whatever the reason~ there is more interest in what opportunities 
schools should be of'f'ering these children. Teachers throughout the 
United States are becoming aware of the problem of hidden or squelched 
talent and are seeking to identi:fy and corre~t this neglect. 
After ,the gi:fted have been identified~ there is disagreement as 
to the best way of' educating them. The methods used today are special 
schools, special classes, acceleration, and enrichment. Each of these 
methods has its advantages and disadvantages. Experts do not agree on 
whether acceleFation or segregation might do the gi:fted more harm than 
good. Therefore, many school systems pref'er to keep these children in 
the regular classroom and provide them with enrichment courses. 
According to Paul Witty~ gi:ftedness may be :found anywhere and has 
led to the definition of what is called the best cultural medium of' 
giftedness. He states, ttThis culture medium is an environment which 
makes it possible :for each child to reach the highest level of' learning 
and accomplishment o:f which he is capable at each state of' his develop-
3 
ment. 11 
~Marian Scheifele. The Gif'ted Child in the Regular Classroom 
(New York: Bureau of Publications, Teachers-College, Columbia University, 
1953), P• vii. 
3Paul Witty (ed.), The Gifted Child (The American Association :for 
Gifted Children. Boston: D.C. Heath and Company, 1951). p. 12. 
2 
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CHAPTER II 
PRESENT DAY OPllUONS TCWARD THE TI~TELLECTUALLY GIFTED 
Present day opinions reveal many definitions of ltgifte~, n and the 
terminology used when identifying the gifted is often not thoroughly 
understood. Three of the most common words are capacity, ability, and 
talent. 
Capacity is the power to receive and ho~d knowledge and is limited 
by inheritance and native factors. The best general measure of a child 1 s 
capacity to succeed in his school work is the use of the intelligence 
1 
test which places a numerical value on his mental performance. 
Ability is actual achievement or perfor.marice and is spoken of in 
terms of lfhighll or lllow,n meaning a rating of quality. 2 Gifted children 
possess a special ability which may be developed to a high degree. Apti-
tude tests are employed to discover the nature of the abilities of the 
gifted.3 
Talent may indicate both capacity and ability in a special area 
as music, art, drama, or mechanics. The resulting performance would be 
1Arthur I. Gates, et al., Educational Psychology (third edition; 
New York: The Macmillan Company, 1949), P• 271. 
2Floyd L. Ruch, Psychology and Life (Fourth edition; Chicago: 
Scott, Foresman and Company, 1953); P• 79. 
3Paul Witty (ed.), The Gifted Child, .£!2· cit., P• 15. 
3 
-~ on a high level.4 To find talent~ psychologists now rely upon the re-
sult of general intelligence and an interest test. The latter test de-
notes the degree of interest in each of a number of vocational fields.5 
The gifted child will make such remarkable progress in any field where 
his interest has been aroused that it is quite difficult to decide if a 
6 distinct and separate talent influenced the picture. 
Although psychologists do not fully agree as to how much special 
talent is related to giftedness~ they do recognize that outstanding 
creative achievement in a special area is acrcompanied by high general 
intelligence. 
Witty~ in defining giftedness~ says~ "The definition should be 
sufficiently comprehensive to include the mentally gifted~ the talented~ 
and other potential leaders. u. 7 
Giftedness originally was applied only to those whoae intelli-
gence was in the genius bracket~ and only one out of 100 persons would be 
in this category. Although many authorities still hold this thought, 
others state that there are many degrees of intelligence and include 10 
out of each 180 persons to qualify. 
The late Leta S. Hollingworth used a broad concept in defining 
4John Edward Bentley~ Superior Children (New York: W.W. Norton 
and Company, Inc., 1937), p.2 
5Florence L. Goodenough, Exeeptional Children (New York: Appleton-
Century-Crofts~ Inc., 1956), p. 58. 
6IBid., P• 59 
?witty, ££· cit., p.B. 
4 
giftedness. She included all children who were more educable than the 
average. She asserted that educators should be concernedwith all forms 
of giftedness, and especially with reference to the individual r s own wel-
8 fare and that of society at large. 
For the most part, gifted children have been identified through 
the use of intelligence test scores. Terman set up the following termi-
nology to express the degree of intelligence: 
Genius - 140 and above 
Very Superior - 120 to 140 
Superior - llO to 120 
Average - 90 to 110 
Dull Normal - 80 to 90 
Dull - 70 to 80 
Feebleminded - 69 and below.9 
Intelligence test scores only bring to light those children with 
verbal fluency; thus additimnal information is needed to identify effec-
tively all the gifted. Scheifele believed that subjective evaluation 
should precede objective evaluation and lists the following categories 
for investigation: 
l. Subjective Evaluation 
a. Performance 
b. Personal and Mental Traits 
c. Iliterests 
d. Special Talents 
e. Attitudes and Values 
2. Objective Evaluation 
a. Intelligence Tests 
8r.eta s. Hollingw'orth, ttHow Should Gifted Children· Be Educated::tr 
Public Address (Lancaster, Pennsylvania: Science Press, 1940), p. 195. 
9Lewis M. Terman, The Gifted Child Grows Up: Twenty-four Years 
Follow-uE of ~Superior GrouE (California: Stanford University Press, 
1947), p. 128. 
5 
b. 
c. 
d. 
Achievement. Tests 
Aptitude Tests 
Personality Inventories 10 
The application of these evaluations would give the teacher a 
more comprehensive picture of the gifted child and aid in planning a 
course of procedure for the child1 s educational program. 
Teachers are becoming more aware of the importance not only of 
identifyi_~g the gifted children, but aleG of guiding them towards more 
fully developing their mental capacities and social responsibilities. 
It is necessary to identify these children early in their lives for the 
formative years are when problems may beset them. Hollingworth deter-
mined that the "problems of fue gifted child pertain chiefly to the 
period before twelve years of age, for the problems of the g[ted person 
tend to be less numerous as he grows older and can use his intelligence 
independently in gaining control of his own life. tt 11 She believed that 
early identification was imperative in order to prevent the development 
of undesirable patterns and to have a longer time to develop the potan-
tialities of the gifted. 
A factor that has greatly influenced identification of the gifted 
is that of personalities. Investigations of teachers' reports have 
shown that the gifted child has not been accurately identified. While 
one teacher may rate a child as gifted, another may designate him as 
10
scheifele, ~· cit., PP• 4-25. 
llLeta s. Hollingworth, "The Child of Very Superior Intelligence 
as a Special Problem in School Adjustment," Mental Hygiene, CXLIX 
(January, 1931), P• 10. · 
6 
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average. The intellectually gifted may very easily embarrass a teacher 
by asking questions or making positive statements, and therefore cause 
a feeling of antagonism. Also, a child who is talkative and .friendly 
may so impress the teacher that his intelligence may be overestimated. 12 
One investigation showed that "Only 15.7 per cent of the children nom-
inated by 6.000 teachers, each as the most intelligent of his class, 
were .found to be qualified .for the gifted group.rt 13 
Parents r reports of their children are apt to be of a biased 
nature and thus limited. These, however, are of value because o.f the 
length o.f observation.l4 Carroll also says, rtTheir errors come .from three .> 
sources: bias, inaccurate observation, and failure to keep in mind the 
total child population. 11 l5 He feels that parents also do not consider 
the wide intellectual differences between various socio-economic groups.16 
Willard Abraham has a word of encouragement for parents. He'· 
writes, HBut parents often have a sense of •rightness' about their own 
children, an attitude which is based on wanting what is really best for 
12
.Arch 0. Heck, The Education of Exceptional Children (New York: 
McGraw-Hill Book Company, Inc., 1953), P• 391. 
13Reverend William F. Jenks, C.SS.R. (ed.), Special Education o.f 
the Exceptional Child (Washington, D.C.: The Catholic University of 
linerica Press, l9S3), P• 54. 
lilw-itty, ,££• cit., p.l5 
15Herbert A. Carroll, Genius in the JV"la.king (New York: McGraw-Hill 
Book Company, 1940), P• 6. 
16Ibid., P• 7,. 
7 
them. tt l7 He . cautions the parents, however, to understand themselves and 
their c~~dren, and to be frank. Parents must realize their limitations 
18 
and know that there are others trained to give help. 
People are slowly realizing that th have a brilliant mind is not 
a stigma; yet too many still believe that nature compensates for a strong 
mind with a weak body. Many studies concerning this belief have been 
completed which prove the statement to be false. These studies point to 
the fact that superior heredity is a factor in both superior mental and 
superior physical growth.19 
As a group, the intellectually gifted are physically more co-
ordinated at an earlier age. .'IDley surpass all others in height and 
weight. Studies done by Terman show these children are superior in 
breathing capacity, width of shoulders and hips, strength of muscle and 
. 20 
gr~p. 
The following mental qualities are characteristic of the ~ifted 
group of children: They are alert and have a keen sense of observation. 
Their broad attention span gives them the power to concentrate. They 
are curious and use initiative. Their self-criticism gives them an in-
sight into relationship with others.21 
17Willard Abraham, !=, Guide for the Study of Exceptional Children 
(Boston: Porter Sargent Publisher, l9SbY, p. v. 
18Ibid.' p.85 
l9Ruch, ~· cit., P• 96 
20Lewis M. Terman, Genetic Study of Genius, Vol I (California: 
Stanford University Press, 1925). 
2lcarroll, ~· cit., p. 115 
8 
e· 
The social characteristics of these chlldren are, for the most 
part, above the average and they have happy, well-balnnced personalities. 
They do not seem to be self-centered, but are lilterested in other people 
and in what is going on around them. 22 
Summary 
There are many present day opinions of the term ttgifted.n c Capa:Q... 
ity, ability, and talent are three terms used most commonly when ldentl-
fying the gifted child. This term.lliology may be confusing if it is not 
thoroughly understood. 
Previously, the gifted were identified through the intelligence 
test score. There are now many testing methods available to aid in the 
discovery of these children. The use of subjective and objective meas-
urements provides the teacher wlth a more comprehensive picture of the 
gifted, and assists in providing a better-planned course of education. 
Teachers are becoffilng more aware of the lffiportance of ldentifying 
the gifted child early in his life so as to prevent undesirable patterns 
and to have a longer time to develop his potentialities. 
One of the greatest single factors hindering the identity of the 
gifted is that of personality. Teachers and parents must learn tf their 
own limitatlons and should seek guidance from those who are trained to 
glve help. 
Studies support the fact that superior heredity ls a factor in 
2~oodenough, ££• cit., p. 86. 
9 
-· ·~ -·--:-· - . 
Q:'~th 'superior ~ehtal ®a~ S.ct:pe:!d_or physi.e'aJ_• fi'F®:Wi;i;l;i'~" 
tellectttaUy gffted are 'physicalli ~®!>e ceor;<iinat~,~ a~ ~, eiir~t~r: agf!. •.. ·· . 
They .are alert aird have well~b~aneed pers9~aJ.iifies ~ 
.. : .· . 
• . ": ·, 
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CHAPTER III 
ANALYSIS OF RESEARCH 
1. Recent Interest in the Education 
of Gifted Children 
The recently awakened interest in the educating of the gifted was 
greatly stimulated by the publication in 194 7 of Terman and Oden 1 s book, 
The Gifted Child Grows ~· This book revealed that as early as ten the 
gifted child has educational possibilities far beyond the average for 
his grade. It became c~ear that the gifted children should be identified 
as early in their lives as possible in order to conserve their talent 
and ability •1 
The report of the Education Policies Commission in Washington has 
been greatly responsible for further stimulating interest in the educa-
tion of the gifted. This report showed that the neglect in educating 
these children was due largely to the attitudes held by the American 
people, and that these attitude~ were obscuring the great need for qual-
ified leaders. Civic responsibility is one of the four aims of educa-
tion. It is this aim, when properly indoctrinated in the school currie-
ulum, which will produce the properly developed leadership that is so 
1Lewis M. Terman and Melita H. Oden, The Gifted Child Grows Up. 
Genetic Studies of Genius, Vol IV (California: Stanford University--
Press, 1947), p.6. 
ll 
urgently needed in our democracy. 2 
Provision for the education of the gifted children is being met 
by several methods. The determining factors for aily one of the methods 
depend on the size of a community and its school population, the educa-
tional principles held by the administrators, and the teaching personnel 
available.3 The methods in practice today are: 
1. Acceleration or grade-skipping 
2. Special classes and schools 
3. Enrichment, including the use of extra-curricular activities 
4. Individualized instruction. 
Acceleration has been and still is used most widely in handling 
the quick learning of the gifted child. This method requires no currie-
ulum change or administrative adjustment and, therefore, is the easiest 
and, according to some, the best means of providing for these children. 
They are able to study with those nearer their own level of ability, 
which prevents boredom and poor work habits. In many cases, acceleration 
will automatically be the result of the gifted child's search for more 
lmowledge. This acceleration may lead the gifted along only intellectual 
paths, and they will not have much realization of social, political, and 
economic values.4 
2Education of the Gifted (Washington, D.C.: Educational Policies 
Commission, 19SO )-.- --
3scheifele, £2· cit., P• 37. 
4Harry J. Baker, Introduction to Exceptional Children (revised 
edition; New York! The J.1acmillan Company, 19S3), p.290. 
Special classes and sc~?ols £or the intellectually gi£ted have 
been administered mostly in large cities. These school systems £eel 
that the superior capacities o£· the gi£ted will be developed to the 
£ullest because they are provided for in terms o£ individual needs. 
The city o£ Cleveland has a Major Work Program plano£ special 
classes which has been £ound to work success£ully. All arguments against 
such classes have not developed in actual practice. The pupils have re-
ceived many advantages they would not have had in a heterogeneous class.5 
TJ:le philosophy behind these classes is as £allows: 
111. Conserving our greatest human resources 
2. Providing opportunities £or the development o£ abilities 
o£ individual pupils 
3. Training £or leadership in a democracy 
4~ Developing individual potentialities £or service to 
society.tt 
The enrichment program presents a means o£ providing £or the 
gi£ted by use o£ a wide variety o£ creative activities. This is a prac~ 
tical means £or the gi£ted children are always kept interested. This 
type o£ program may be started in the £irst grade and continued on 
through the secondary level. It also allows £or a £lexible program 
where some individual instruction may be given. This program emphasizes 
social adjustment, responsibility, initiative, and creative ef£ort.7 
Individual instruction is fitting the subject matter to the needs 
o£ the child. The Winnetka plan employs this method and allows the child 
5Baker, ~· cit., p. 291 
. . 
6Theodore Ball, Gifted Childre:J?-, The Cleveland Story (Cleveland: 
The World Publishing Company, 1956), p:-51. 
7Witty, ~· cit., P• 206 
13 
to proceed at a rate o£ learning according to hia ability. The school 
subjects are in unit plans, and each pupil progresses as he £inishes the 
prescribed unit. The child joins the regular class groups for the study 
o£ content subjects •. 
Cleveland, Ohio, is one of the £ew cities in the United States 
o££ering a comprehensive program £or the gifted in the elementary 
schools. In other cities, ac'cele;aa:tion and enrichment appear here and 
there throughout a school system. 8 
-
A report £rom the public schools o~ Arlington, Virginia, as to 
what is being done in the classrooms for the gifted revealed that the 
teachers in the elementary schools aid the gifted to: 
n1. Increase knowledge and skill 
2. Grow in ability to do abstract thinking 
3. Grow in ability to solve problems 
4. Developdattitudes o£ critical thinking 
5. Develop power to plan to do work independently 
6. Develop initiative and creative power 
7. Develop social responsibility 
8. Develop qualities of leadership.n9 
It has been found that there are likely to be more gifted children 
in families of average or low income brackets than have been discovered 
up to now. The present test measurements which require verbal £luency 
do not reveal the special abilities and talents of the children £rom the 
l . . 10 ower soc~o-econoffilc groups. 
8scheifele, op. cit., P• 45 
9curriculum Bull.etin, Vol. LLI, No. 7, .P...rlington County, Virginia. 
lOPaul Witty, "Contributions to the IQ Controversy £rom the Study 
of Superior Deviates, n School and ·societ;y:, LI (April 20, 1940), 504. 
--I - - - --- - - --~--- ------- - - - - -- --- --- - -- --- - - -- -- ---- -- - - -
Industry and local colleges are beginning to realize the loss of 
the gifted who are not financially able to seek higher education, and 
are offering them scholarship aid. 
The Westinghouse Educational Foundation instituted an annual 
Science Talent Search. The highest forty of high school students who 
enter these science contests are awarded scholarships to the Science 
Talent Institute in Washington, D.C. About half of the states in this 
country have organized State Academies of Science which aid high school 
seniors to obtain scholarships. 
Summary 
The best method or program to meet the needs of the gifted child 
is certainly subject to a great deal of discussion. 
Many of the recent articles advocate acceleration and enrichment 
of the curriculum as the most practical means. Special schools and 
classes call for a greater financial outlay. This cannot be provided for 
now when the school population is growing so rapidly. Practical value 
must be considered, but in the meantime many experts believe that mod-
erate acceleration and enrichment in the regular classroom will best meet 
the welfare of the gifted children. 
Industry and local colleges are offering financial aid through 
scholarships which will encourage many of the gifted to continue their 
education. 
15 
2. Educators• Point of View 
As a result of the years of study by people such as Hollingworth 
and Terman, there is a concerted effort to provide gifted and talented 
children with more adequate educational opportunities. The needs of 
these children are more clearly understood, and there are better scien-
tific measures to aid in identifying them. The experimenting with 
special classes and other methods will eventually bring more suitable 
opportunities for the gifted, and the results of follow-up studies will 
yield information concerning the nature and nurture of this group. 
The findings of Terman and Oden greatly influence the research 
being done on the gifted today. Their conclusions were that the devia-
tion of the gifted from the average is in the upward direction in nearly 
all traits, including both intellectual and nonintellectual factors. 
They also found that the deviation is not the same in all ~raits, and 
the greatest superiority is in school achievement of abstract subjects.11 
Outstanding work is being done by the organization called The 
.American Association for Gifted Children, whose primary aim is to offer 
encouragement and provide educational opportunities for the gifted. 
This organization has sponsored and distributed articles and pamphlets 
concerning the gifted and his needs. This group encourages research, 
plans meetings to keep the public informed, and provides for guidance 
and aiel for the gifted. 
In 1951 this association published the book, The Gifted Child. 
llTerman and Oden, .2E• cit., P• 57 • 
16 
edited by Paul Witty. The list o:f nessentialfl topics covered by this 
book reveals the scope and magnitude o:f present day thinking. The list 
is as :follows: 
111. Definition o:f the gifted. It was believed that this defini-
tion should be sufficiently comprehensive to include the 
mentally gifted, the talented, and other potential leaders. 
2. A description o:f the results of genetic studies of gifted 
children and youth. It was thought that widespread acquaint-
ance with this information would lead to a more general ap-
preciation of the needs of the gifted, as well as to the 
stimulation of constructive efforts to care :for this group. 
3. A discussion o:f the role o:f the teacher and of the signifi-
cance of the teacher-pupil relationship in determining the 
nature and extent of attainment and leadership. 
4. A presentation covering vital f'actors in the community which 
affect the gifted child and limit or promote his f'ull develop-
ment. 
5. A section devoted to the mental health of the gifted child and 
youth. Such a section should lead to reduction in the ~er­
sonality disorders which sometimes preclude the full develop-
ment and expression o:f ability and talent. 
6. A study of the provisions now being made throughout the United 
States in offering educational opportunity and challenge for 
the gifted. 
7. Detailed descriptions o:f some special provisions being made 
:for the gifted and talented pupils in science, art and other 
fields. 
8. · A discussion of the role of the school administrator to re-
veal opportunities and responsibilities in promoting the wel-
f'are o:f the gifted. 
9. An annotated bibliography o:f investigations and reports deal-
ing with gifted children and youth. ff 12 
Elementary education today is paving the way :for more fully edu-
eating the potentialities of all students. As stated by Hockett, 
liTeachers are concerned that children use and develop their divine gifts 
of imagination and creative power.nl3 Children are being taught atti-
12Paul Witty (ed.), The Gifted Child, .£E.!~' P• 8. 
13John A. Hockett and E.W. Jacobsen, Mode~n Practices in the 
Elementary School (Boston: Ginn and Company, 1948), p. ll.-- ---
JL7 
tudes of fair play, consideration of others, and mental and moral integ-
rity. The teachers are striving to develop poise, perspective, mental 
health, and ability to think.l4 
The quality of experiences that children gain in their schooling 
is under the control of the teachers. They seek to make these experi-
ences fit the capacities o:f each child. Goodenough says, tiThe child is 
not born with ready-made understanding of the culture to which he must 
con:form. The adult who has acquired some knowledge of its rules and 
principles must help him to gain this understanding.t~l5 
These thoughts of Hockett and Goodenough are general, but all-
inclusive, and denote that there is no intentional oversight in aiding 
any child to achieve to its :fullest capacity. 
Summary 
Better scientific measures are aiding in identifying the gifted, 
and the results of follow-up studies will yield information concerning 
their nature and nurture. 
The conclusions of Terman and Oden have made it clear that early 
identification of the gifted is necessary if their abilities and talents 
are to be made useful. 
The American Association for Gifted Children is doing outstanding 
work in providing educational opportunities for the gifted, encouraging 
research, and keeping the public informed. 
l4Hockett and Jacobsen, ~· cit., p. 12 
15Goodenough, £E• cit., P• 125. 
18 
Elementary education is paving the way for more fully educating 
the potentialities of all students. The neglect in educating the gifted 
has been due to the assumption that they did not require special educa-
tional provisions because their abilities would naturally take care of 
their needs. 
3. Layman's Reaction 
Articles concerning the gifted are appearing with increasing fre-
quency in magazines and newspapers. Titles such as these face the 
readers: 
11Little Lonely Genius,n Life, March 22, 1954. 
lfJohnny Genius, 11 Newsweek, May 30, 1955. 
"Dr. Meister's 'Beautiful School,' 11 Readers' Digest, April, 1956. 
llThe Real School Crisis: Bright vs. Backward Children, 11 This Week 
Magazine, November 18, 1956. -- --
In the past few months the following articles have been printed 
in Time: 
liThe Rebels,n October 29, 1956. 
"The Indispensable }'T..an, tt December 3, 1956. 
HThe Perishable Resource, n January 14, 1957. 
A review of some of these most recent articles will reveal a wide 
range of thought. 
unr. Meister's 'Beautiful School,' u in Readers' Digest, April, 
1956, is condensed from National Parent-Teacher and is written by 
William S. Dutton. The school referred to is the High School of Science 
in New York's Bronx. It was started in 1938 in an old brick building 
19 
with the aim, as Dr. Meister says, of making tteach class a laboratory 
for finding out facts, for testing ideas and for learning by doing.n 
Students were admitted on recommendations from their former teachers and 
had to have a bent :for science and capabilities :for leadership. 
Principal Morris Meister believed that the neglect of the gifted 
was squandering the nation 1 s :future leaders. The teachers were to guide 
and counsel the youngsters and were to place no ceiling on their ambi-
tions. 
The spirit oi' the student body is rei'lected by a girl who said 
that outsiders may think that the school was a rtdump,n but to them it 
was "beautiful. nl6 
The January 14, 19.57 issue of T:ime headsf-:a column with these 
words, ''The Perishable Resource, rt This article points out some oi' the 
methods used by various school systems to educate the gifted. It also 
reveals the interest that local colleges and universities are taking in 
this field, because in 19.51 the National Manpower Council reported that 
of the top one-fourthof all United States eighteen-year-olds, sixty per 
cent never went to college and twenty per cent did not even finish high 
school. 
The article quotes Paul Witty of Northwestern University, who 
says, tiThe gifted must be identified, guided and challenged from the ele-
mentaY~ grades right through college. They are as much a natUral re-
16william s. Dutton, "Dr. ~·ieister• s 'Beautiful School, 1 n The 
Readers' Digest, LXVIII (April, 19.56), lll-ll.5. 
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source as oil or uranium--and far more perishable.l7 
Superior students are called 1•Indispensable Men tr by Rear Admiral 
Hyman C. Rickover, .father of. the atomic submarine. He .feels that our 
schools do not per.form their prLmary purpose when they .fail to train the 
nation 1s brainpower to the highest potential. Justice is not being done 
to the talented youth until they are sought out at an early age and edu-
cated separately. 
Admiral Rickover says that recognizing that there are differences 
intellectually is repugnant to the equalitarian philosophy o.f our country. 
He states: 
1'Vle are committed to the basic assumption that there is no 
person who can claim to be an indispensable man. We proceed 
.from this entirely correct assumption to the incorrect conclu-
sion that neither does a democracy have indispensable men. 
That is obviously erroneous • • • • No society can .function 
without its indispensable men.nl8 
Admiral Rickover suggests that i:ddustry should set up twenty-five 
model schools and start with the .fifth grade so that the pupils would be 
ready for college at the age of sixteen. The teachers would place em-
phasis on advanced study in chosen .fields. 
Summary 
Articles concerning the gifted are appearing with ever-increasing 
frequency not only in educational periodicals, but in those read by the 
general public. Many of these articles are written by other than educa-
tors. 
17The Perishable Resource, n Time, LXIX (January 14, 1957), 80. 
l8nThe Indispensable Men,u Time,_ LXVIII (December 3, 1956, 77. 
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Dutton, in 11Dr. Meister's 'Beautiful School; tu says the superior 
student has become today's forgqtten youngster, but not at New York 1 s 
High School of Science. Each class is a laboratory for finding out 
facts, for testing ideas, and for learning by doing. 
Paul Witty is quoted in 11 The Perishable Resource" as stating that 
the gifted must be identified early and guided through the grades and 
college. These children are a natural resource and more perishable than 
oil or uranium. 
Admiral Rickover says that no society can function without its 
11indispensable men. 11 He suggests that industry should set up model 
schools where teachers would place emphasis on advanced study in chosen 
fields. 
4. Teachers of Gifted Chil;.ldren 
Teachers of gifted children need to have a complete understanding 
of the processes of learning and the development of children. No one 
has a greater opportunity for discovering special ability than the 
teacher. 
Training and background for teaching the average, plus more ad-
vanced specialization, are needed by teachers to meet effectively the 
challenge of teaching the gifted child.l9 lfmny school systems and 
states now require special certification and advanced degrees to teach 
exceptional children. 
Very few teacher-training institutions tod~ are preparing the 
l9Baker, ~· cit., p. l8 
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teachers to understand the needs of' the gif'ted. This is one of' the 
reasons why the teacher in the regular classroom has not been more sue-
cessf'ul in handling these children. 20 
Iris Kerr listed teacher traits deemed most desirable by educa-
tors. Her research found some qualities had equal evaluation, and she 
has therefore given them equal listing. The traits are: 
111. Willing to try new things . 
. 1. Understand child growth and development 
2. Is genuinely interested in pupils and their problems 
2. Likes children and likes teaching 
J. Pleasing personality 
4. Sense of' humor 
5. Outstanding teaching ability 
5. Can be inspired and can inspire others 
6. Enthusiastic . 
7• Ability to get along with others 
8. Well-trained (up-to-date methods and ideas) 
9. High IQ 
10. Open-minded . 
10. Inspires cooperation.tt21 
Gifted children need help in discovering what is best suited for 
them. Teachers should acquire skill to aid in counseling and understand-
ing their particular needs. 22 
The Boston UniversityWorkshop Seminar on the Gifted compiled a 
list of' objectives for a guidance program for these children. It was 
felt that a guidance program to be effective should be based on the 
child's total development. The objectives are: 
2°D.A. Worcester. The ·Education of' Above-Average Mentality 
(Lincoln: University of' Nebraska Press, 1956), p. 57. 
21Iris Israel Kerr, flThe Gifted Child and His Teacher11 (unpub-
lished Master's thesis, Boston University, School of Education, Boston, 
1955), p. 101. 
22witty, The Gif'ted Child, op. cit., p. 125 
2.3 
:e 
til. Increase early recognition and understanding of the abilities 
and needs of gifted child in any group without individual 
publicity or embarrassmente 
2. Provide the experience in home, school, and community that 
study of the child shows to be desirable and necessary. 
3. }fuke all possible connections between the resources available 
and the individual needs. 
4. Help the child to progress with satisfaction in the suitable 
program selected. 
5. Help each child to develop a concept of his most acceptable 
self and his responsibility to soc~y for his gifts. 
6. Encourage the child to move toward the goal of emotional 
maturity. 
7. 1./fake sure that there is no sacrifice of any other child for 
the gifted.u23 
The Cleveland Story by Theodore Hall is written as a story and not 
a textbook. He writes about a visit to an elementary classroom of the 
Major Work Program in the city of Cleveland. He reveals how the gifted 
child is led toward a happy, well-adjusted life, and how he is taught to 
use his intellectual ability and creative talents. 
The key to the success of the Major Work Program is the teacher. 
The author states: 
11Mastery in one or more fields is a requisite, but she (the 
teacher} is not there in the classroom to show off. She is there 
to be concerned with each child as a distinct individual, to draw 
him out with sympathy and understanding, to help him develop better 
personality habits and better work habits, to encourage his ideas 
and his creative efforts, and to recognize his good work.n24 
Witty, in speaking of the teacher requirements, states: 
ttThe effective teacher of gifted children is first of all well 
qualified by personality. He is alert, friendly, understanding, 
and constructive in his attitude toward every individual. His 
main concern is to help each child develop his potentialities.n25 
1954. 
23
compiled by Boston UniversityWorkshop Seminar on the Gifted, 
2
4nall, ~· ill·, p. 77. 
25Witty, op. ~' P• 129 
Summary 
The teacher has the greatest opportunity for discovering the 
gifted. They need to have complete understanding of the processes of 
learning and child development. 
Although many school systems and states require special certifica-
tion and advanced degrees to teach the exceptional~ not many teacher-
training institutions are preparing the teachers to understand the needs 
of the gifted. 
The $Uccess of the Cleveland school system in educating the 
gifted has been due to the teacher, and the wonder of it all has been 
that they were able to find the qualified teachers. 
5. ~That Young People Think 
Last~ but not least, is the reaction of the young people. These 
are the ones who are truly affected by the processes of the education of 
today and tomorrow. 
Eugene Gilbert, President of the Gilbert Youth Research Company, 
reports in a survey of the nationrs youththat their answer seems rela-
tively simple. The question posed to them was, HShould bright children 
be taught in the same classes with less adept youngsters who cannot 
maintain their pace?" 
The opinion of more than three quarters of the youth interviewed 
in this survey, which was nation-wide~ favors teaching especially bright 
children in the same classes with the average ones, while giving them 
extra~ specialized work to do. They are satisfied that the classroom 
time is evenly apportioned as to each studentrs particular need. Sixty-
25 
I 
.e 
I 
six per cent of those questioned were certain that giving slow children 
extra attention does not cheat the brighter students, because the latter 
are equipped 'to do all right anyway. 
A New York girl said, "Segregating the brilliant child from the 
average can ,make him a misfit with his · own age group. There must be a 
better way to feed the extraordinary mentality without separating him 
from his correct age level." 
Most of the thirty-four per cent who held the opposing view men-
tioned personal experience in losing out in the understanding of a sub-
ject because slower students received more o~ the teacher's attention. 
One of the brilliant students said, 11I am one of those high IQ 
kids. I will have graduated from school by the time I reach sixteen • 
.And, brother, it has been no picnic for me. All my life I've been 
shorter and less mature than the other fellows in my class. You don't 
think that's fun, do you?rr26 
Many teachers know of cases such as these reported in Time. A 
ten-year-old boy with an IQ of over 125 was so bored with his lessons 
that he would even give wrong answers. His teachers at San Francisco's 
Roosevelt Junior High School were in despair and called him one more 
"gifted drifter." .Another boy in Des Moines 1 Roosevelt High School con-
scientiously did his work but did not answer because he 11 didn 1 t want to 
be the one who always knew the answer.n27 
26Eugene Gilbert, nshould All Be Made to Attend School?'' Portland 
Evening Express, Portland, Maine, January 3, 1957, P• 15. 
27''The Perishable Resource,u ~· cit., P• 79. 
26 
At the High School of Science in New York's Bronx, the students 
have this to say about what they like about being in a special school: 
11The students come first, rt said one boy. trwe 1re consulted; the 
teachers credit us with having sense.tt 
11Nobody is a stuffed shirt, 11 said another. ".Any kid can get a 
hearing any time." 28 
Ruth Strang, in her study on gifted adolescent views, found that 
these children's responses to questions were similar to those of lower 
intelligence in the areas concerning family relationships, scholastic 
success, and attitudes toward body growth. The responses showed more 
differences in awareness of social concern for world peace, and satis-
faction in relations with their peers. 
This study has confirmed some of the generalizations regarding 
gifted children. It has also contributed much more detail about the way 
in which they perceive the growing-up process and ways in which they are 
alike or different from their age-mates of lower intelligence.29 
The gifted child seeks the teacher's support in meeting tasks 
which are a part of normal growth. It becomes the responsibility of the 
teacher to prevent too many stresses in the youngster's environment and 
to provide outlets for his tensions.3° 
28Dutton, op. cit., p. 112 
29Ruth Strang, 11Gifted Adolescents' Views of Growing Up, 11 The 
Journal of the International Council for Exceptional Children, XXIII, 
No. l (October, 19.56), 10. -
30scheifele, ~· cit., P• 77. 
27 
28 
Iris Kerr questioned children and found that these are the traits 
they most desired in a teacher: 
"l. Fair to every pupil 
2. Patience 
3. Likes children and likes teaching 
4. Kind, thoughtful, and considerate 
5. Sense of humor 
6. Ability to explain things 
7. Friendly 
8. Pleasing personality 
9. Genuinely interested in pupils 
10. Willing to try new things.u3l 
Su.rn...rnary 
The Gilbert Youth Research Company found that three quarters of 
those interviewed in a nation-wide survey felt that the gifted should be 
educated in the regular classroom, because they are equipped to do all 
right anyway. Those children holding the opposing view spoke of losing 
out in the understanding of a subjecit because the slower student took 
most of the teacher's time. 
Ruth Strang's study on ttGifted Adolescents' Views of Growing Up" 
has confirmed much of the generalization regarding the gifted and the 
ways in which they are different or alike with regard to their age-mateS. 
of lower intelligence. 
The gifted children seek the teacher's aid in meeting the many 
stresses of their environment. Iris Kerr's s~udy shows that these 
gifted look for kindness, patience, and friendliness among the traits 
they desired in a teacher. 
31xerr, EE· ~' P• 101. 
________________________ ................. 
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CHAPTER IV 
SUMMARY AND CONCLUSION 
Many of the scientific studies compiled by educators and pub-
lished articles refer to the lack of education of the gifted in terms of 
wasted resources and equality of education for all. The position of our 
country in the world todszy has awakened people to the fact that leader-
ship and its many implications do fall on the shoulders of those whose 
intellect is able to cope with and grasp the full mea.r;ting of life today 
and in the future. In order to progress, it is necessary to learn 
through the mistakes of the past and to look forward to rectifying them 
in the future. One of the J:~iggest mistakes made by education in this 
country has been the assumption that the gifted "Will naturally take care 
of themselves. 
I 
The citizens of this country support a program of free education 
for all. This endeavor is a great challenge and, like all methods, has 
to meet the requirements of an ever-changing society. These require-
ments are most pertinent at this time in the history of our country. 
The four main purposes of education are self-realization, economic 
efficiency, human relationship, and civic responsibility~ Leadership in 
many professions, business, and industry comes from those mentally 
equipped to carry the burdens. To develop p!Doper leadership in the 
field of civic responsibility is one of the greatest needs in this 
American democracy. 
A number of forward-thinking educators have long been striving to 
make the public aware that all children~ not just the average~ must have 
a chance to develop to the fullest of their abilities. The gifted chil-
dren require different methods of education to permit them to achieve 
to their fullest capacities. 
There are many terms used when identifying the gifted. These 
terms may be confusing if they are not fully understood. The use of 
subjective and objective test measurements provide the teacher with a 
more comprehensive picture of the gifted~ and assist in providing a 
better planned course of education. Teachers are also aware of the im-
portance of identifying the gifted child early in his life so as to pre-
vent undesirable patterns and to have longer time to develop his poten-
tialities. 
The best method or program to meet the neeas of the gifted is a 
subject of a great deal of discussion. Many of the recent articles ad-
vocate acceleration and enrichment of the curric&lum as the most practi-
cal means.· 
Elementary education is paving the way for more fully educating 
the potentialities of all students. The gifted children need help in 
discovering what is best for them; thus the teacher of these children 
must have a complete understanding of the processes of learning and 
CDild.development. 
Industry and local colleges and universities are beginning to 
realize the loss of those who are not financially able to seek higher 
education~ and are offering them scholarship aid. 
30 
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CHAPTER V 
FURTHER STUDY :Nlm)ED 
The author o£ this study is in accord with the ideas o£ the 
American Association £or Giited Children concerning the improvement o£ 
educational opportunities £or the gifted. Further study and research 
are needed li1 ways to stimulate the cooperation o£ the citizens o£ this 
country, £or school people alone cannot sa£eguard the development o£ 
every giited child. 
Educators working with other people must £ind ways to identify 
and o££er educational opportunity £or many children who, because o£ 
£inancial problem~,do not seek education equal to their ability. 
Educators must discover means o£ encouraging many other pupils to 
develop and express more £ully their unusual gifts. 
Educators must work with the parents in the development o£ a 
clearer understanding o£ the gift~d child and his needs.1 
The author believes there is need £or £urther study and research 
i_~ the £allowing areas: 
l. A new de£inition o£ gifted to include all areas o£ giftedness 
2. Teacher and parent personalities as a £actor in identifying 
the gifted. -
3• New and better methods £or measuring creative aptitudes. 
\Ji tty, · The Gifted Child, EE· ~' P• 8. 
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4. Measurements for discovering the gifted in th.e lower socio-
economic and minority racial groups 
5. Inaugurating and maintaining adequate educational programs 
for the gifted 
6. Types of curriculum best suited to produce the desired 
attitudes 
7. Methods of aiding regular classroom teachers in motivating the 
gifted 
8. Personality and general adjustment of the gifted 
9. Reasons why it is necessary to conserve the talents and 
abilities of the gifted 
10. The correlation of superior IQ in childhood and superior 
achievement in adult life 
ll. The giftedts own evaluation of their abilities. 
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